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[bookmark: _Hlk228723537]The research investigated the effectiveness of using Curipod as an AI application for developing teaching skills of EFL student teachers at the Faculty of Education. The participants of the study consisted of 60 third-year EFL student teachers at the Faculty of Education, Benha University. They were divided into an experimental group (N=30) and a control group (N=30). The research adopted a quasi-experimental method (pre-posttest design). The instruments of the study included an EFL teaching skills observation checklist and a rubric for scoring it. The EFL teaching skills observation checklist was pre-administered to both groups to identify their level in teaching skills before the intervention. Then, the experimental group was taught using Curipod while the control group was taught using the regular methods. After the intervention, the EFL teaching skills observation checklist was post-administered on both groups to identify the effectiveness of using Curipod on developing EFL teaching skills. The findings revealed the effectiveness of using Curipod for developing teaching skills of EFL student teachers. Thus, it was suggested to integrate Curipod for developing teaching skills of EFL student teachers in different levels and teaching skills of EFL in-service teachers. 
Keywords: Curipod as an AI application, EFL Teaching skills.

[bookmark: _Hlk228725442]
المستخلص
عنوان البحث: استخدام تطبيق كيربود كأحد تطبيقات الذكاء الإصطناعي لتنمية مهارات التدريس لدى الطلاب معلمي اللغة الإنجليزية كلغة أجنبية بكلية التربية
هدَفَ هذا البحث إلى التحقق من فاعلية استخدام كيربود كأحد تطبيقات الذكاء الإصطناعي لتنمية مهارات التدريس لدى الطلاب معلمي اللغة الإنجليزية كلغة أجنبية بكلية التربية. شملت مجموعة البحث ستين طالبًا من طلاب الفرقة الثالثة المقيدين بشعبة اللغة الإنجليزية بكلية التربية، جامعة بنها. تم تقسيم المشاركين إلى مجموعتين: مجموعة تجريبية تضم 30 طالبًا ومجموعة ضابطة تضم 30 طالبًا. وقد استخدم هذا البحث التصميم شبه التجريبي ذي القياس القبلي والبعدي. شملت أدوات الدراسة أداتين هما: بطاقة ملاحظة لمهارات تدريس اللغة الإنجليزية كلغة أجنبية ومقياس تقدير للتصحيح. تم تنفيذ بطاقة ملاحظة مهارات تدريس اللغة الإنجليزية كلغة أجنبية على المجموعتين قبليًا لتحديد مستوى مهارات التدريس لدى المجموعتين قبل المعالجة. بعد ذلك، تم تدريس المجموعة التجريبية باستخدام كيربود كأحد تطبيقات الذكاء الإصطناعي، فى حين تم تدريس المجموعة الضابطة باستخدام الطرق المعتادة. بعد المعالجة، تم تطبيق بطاقة ملاحظة مهارات تدريس اللغة الإنجليزية كلغة أجنبية على المجموعتين بعديًا لتحديد مدى فاعلية استخدام كيربود كأحد تطبيقات الذكاء الإصطناعي فى تنمية مهارات التدريس باللغة الإنجليزية كلغة أجنبية. وكشفت النتائج عن فاعلية استخدام كيربود كأحد تطبيقات الذكاء الإصطناعي فى تنمية مهارات التدريس باللغة الإنجليزية كلغة أجنبية. لذلك أوصي البحث باستخدام تطبيق كيربود لتنمية مهارات التدريس لدى الطلاب معلمي اللغة الإنجليزية كلغة أجنبية وكذلك تنمية مهارات التدريس لدى معلمي اللغة الإنجليزية كلغة أجنبية أثناء الخدمة.
الكلمات المفتاحية: كيربود كأحد تطبيقات الذكاء الاصطناعي، مهارات تدريس اللغة الإنجليزية كلغة أجنبية.










Introduction
     Education plays an essential role in accomplishing countries’ goals. Educational institutions work to enhance the quality of the learning outcomes. Teachers are the pillars of the educational institutions. Effective teachers help in developing students’ achievement. In this sense, it is necessary to pay attention to developing their teaching skills. Teacher preparation programs and faculties of education should prepare student teachers for the needs of the workplace to help achieve the needs of the modern society. Major teaching skills include planning skill, implementation or lesson delivery skill, classroom management skill, evaluation and reflection skills. 
      Alademerin & Edwards (2018) confirmed that effective teaching happens when teachers generate suitable content materials to ensure achieving learning outcomes. Apriliyanti (2020) elaborated that the quality of the educational process depends on the qualities of teachers. The fast progress of education makes it a must for teachers to be lifelong learners. Gheith et al. (2015) explained that there are five teaching skills required for third-year EFL student teachers. These skills include planning, management, assessment, language and professionalism. First of all, planning refers to preparing lesson plans and writing measurable objectives. Management refers to managing the instructional process by using engaging aids and asking interactive questions. In addition, language refers to the effective use of language verbally and non-verbally. Moreover, assessment refers to using assessment tools for assessing students. Finally, professionalism includes building positive relationships with students and communicating effectively with their parents. 
      Burden and Byrd (2013) explained that teaching skills include planning, implementing, and assessing. planning implies the teacher’s decisions about lesson objectives, content, learning strategies, media and assessment methods that will be integrated into a lesson. On the other hand, implementation skills include delivering lessons, applying instructional strategies, explaining lessons, asking questions, motivating students, managing the classroom and providing students with feedback. Finally, assessing refers to evaluating whether students achieved the lesson objectives or not. In addition, Lasheen (2025) explained that practice teaching skills included some skills that student teachers should develop to facilitate the instructional process and engage students. These skills include lesson planning, mastery of the subject-matter, differentiating instruction, classroom management, evaluation skills and integrating technology.
     Gao (2019) asserted that language teachers should develop their knowledge and skills in using technology. In addition, language teachers should reconsider the new roles of teachers and learners in a technology-powered learning environments. In this context, Gheith et al. (2015) reported that EFL student teachers should be taught using modern approaches to develop the necessary teaching skills. Parris (2017) explained that the current digital age necessiates reconsidering the methods of EFL instruction. Direct teaching of grammar and language skills is not suitable with 21st century skills required for English learners. In this sense, teachers should focus on integrating technology into their teaching practices to facilitate language learning and encourage students to acquire digital literacy skills. 
     In this sense, Sharawy (2023) clarified that there is a positive relationship between AI and students’ performance. AI technologies including chatbots facilitated the instructional process. AI supports teachers to adapt content to tailor different students’ needs. Moreover, AI saved teachers’ time by supporting them in administrative tasks such as grading and providing students with feedback. However, it is important to criticize and evaluate the AI-generated content. 
     Fitria (2021) confirmed that AI is important in teaching languages. It provides personalized and scaffolding activities that are essential for developing fluency. AI made language teaching easier and faster to develop language skills. Using AI in English teaching will not replace teachers; rather it develops English instruction. Effective AI applications in English instruction include Google translate, Text to speech, English Able, Orai, Elsa, Chatbots, Duolingo, and Neo. 
     AI tools have transformed students’ roles in EFL classroom by making them active participants in the learning process. Students can use AI apps including chatbots to connect with native speakers around the world and to practice conversation skills. In this context, students have become autonomous learners by choosing their own learning path and making decisions without the teachers’ direct support. Additionally, AI apps help teachers in creating materials tailored to students’ needs unlike traditional teaching that followed one-size-fits all approach (Pokrivcakova, 2019). 
      In this light, Hangzhou (2023) reported that John McCarthy in 1956 Dartmouth conference, defined AI as creating machines that simulate human intelligence. AI is a technological science that invents theories, methods, systems, and applications to imitate human intelligence. AI provides machines with human-like reasoning to simulate human intelligence. However, the field of AI is expanding turning it into an interdisciplinary field.      
     Ghafar et al. (2023) indicated that AI can do human tasks such as learning a language, making a decision, planning and doing other cognitive processes. In this light, AI should be used in English classrooms to develop language and digital literacy. Many AI applications have facilitated English instruction. These applications provide interactive and personalized learning environments for students by analyzing their needs and level in English. These apps include Google Translate, Text to Speech, EnglishAble, Orai, Elsa, Chatbot, Duolingo, Neo platforms, etc. 
      Rukiati et al. (2023) added that using AI in English Language Teaching (ELT) refers to using AI tools in English instruction. These tools include chatbots, language learning applications, intelligent tutoring systems, gamified applications and personalized learning platforms. The goal of using AI in English language teaching is to develop instructional effectiveness, engage students and make learning accessible to students across the world. AI tools also provide students with instant feedback on different language aspects. In addition, these tools can suggest future lessons and activities for students by analyzing their data and identifying the areas of weaknesses. 
     Devasena (2024) indicated that AI has transformed English education in many ways by tailoring content and materials according to students’ needs. AI makes learning environments engaging because of its ability to simulate human reasoning and language. It is difficult for non-native students to practice conversations in a traditional learning environment. In this context, AI plays an essential role by providing students with immediate feedback. AI tools used in English education include language understanding, speech recognition, language translation, intelligent tutoring systems (ITS), content creation and gamification. Speech recognition tools allow users to dictate their writing by transforming their speech to written words. AI translation tools have enhanced by translating in context rather than translating literally. ITS provide adaptive learning experiences for students by providing them with content tailored to their needs. AI-gamified tools make learning enjoyable for students. AI-generated content (e.g., quizzes and materials) reduces teachers’ workload and makes students’ learning more engaging. 
     Additionally, Alomair (2024) elaborated that AI has transformed the roles of teachers and students. AI apps provide teachers with individualized reports of students’ progress. In AI-enhanced learning environments, teachers act as guides to facilitate student collaboration. AI tools enhanced assessment from traditional standardized tests to interactive assessments that cater to students’ different skills. In this light, Benaicha and Semmoud (2024) explained that using AI in education has developed traditional teaching strategies and pedagogies. By integrating AI applications into teaching, teachers can individualize learning experiences for students, motivate them and boost their autonomy. Losi et al. (2024) added that AI platforms provide students with various exercises and immediate feedback. In addition, these platforms individualize content to meet different students’ needs. In this realm, students progress according to their own pace due to personalized content and adaptive learning experiences provided by AI platforms. Many studies tackled the significance of Curipod, an AI application, for developing EFL teaching skills. These studies are shown as follows:
     Nurkhomsah (2024) explored the potentials of integrating Curipod in English teaching practices. For example, Curipod enhance formative assessment skills by providing personalized exercises adapted for different students’ levels. In addition, Curipod supports classroom management skills. For instance, the “My Reports” feature allows teachers to collect data about students’ performance and attendance. This report supports teachers’ reflection skills by identifying students’ areas of strengths and weaknesses to inform their decision-making and develop future lesson plans. Curipod is distinguished with many other features that support English instruction such as providing immediate feedback, generating personalized activities and supporting collaborative learning. 
     Khrishnan (2025) defined Curipod as an AI interactive lesson presentation tool that engages students into learning and help to overcome several instructional challenges. Curipod suggests interactive lesson presentations with background music that engages students during a lesson. AI features in Curipod enable teachers to generate individualized lessons and activities that suit diverse students’ needs. Furthermore, the features in Curipod aligned with the principles of the communicative language teaching approach (CLT). For example, the engaging nature of Curipod emphasizes autonomous learning and peer learning. In addition, Curipod enhances teachers’ assessment skills by providing students with instant feedback and engaging them with polls, word clouds and other fun activities. Curipod enhances students’ motivation, engagement and collaboration.
     Normuminov (2025) investigated the effectiveness of Curipod, an AI application, on developing planning skills of EFL pre-service teachers. The results revealed that Curipod developed the quality of lesson plans prepared by the participants. In addition, the app enhanced their efficacy in planning and encouraged them to use multimedia elements during the lesson. The participants also expressed their feelings of confidence in generating activities that align with learning objectives and timing tasks. Moreover, Naabi and Al Abri (2026) concluded that Curipod enhanced students’ vocabulary and engagement. Thus, it is recommended that Curipod should be integrated into English education. 
Context of the problem
     The National Academic Reference Standards (NARS) (2013) confirmed that the graduate of faculties of education should be able to:
· Prepare lesson plans and learning environments that cope with learners’ various learning styles.
· Use various tools to evaluate the diverse aspects of instruction. 
· Manage the classroom, considering students’ individualization and accomplishing learning outcomes.
·  Apply various strategies for teaching, learning, and extracurricular activities.
· Apply teaching methods and employ educational technology, considering learners’ characteristics and their teaching, and learning styles.
· Communicate effectively using his personal skills, information and communication technology skills.
· Acquire scientific, technological, and societal developments related to the specialization.
    In addition, according to the unified regulation for teacher preparation in Faculties of Education according to the credit-hour system issued in May 2023/2024 in Egypt, most of the credit hours are allocated to practice, including extending the period of practicum for student teachers. In the fourth level, student teachers will study three practical subjects: practicum, graduation project and action-research. This reveals the importance of developing teaching skills among student teachers at the faculty of Education, Benha University to enable them to address educational challenges in real classroom settings. 
   Despite the importance of developing teaching skills, EFL third-year students at faculty of education, Benha University show low level in their teaching skills, so it is recommended to develop EFL teaching skills. EFL student teachers show low level in teaching skills when they prepare lessons, present lessons, manage classroom, evaluate students or reflect on their teaching practices. They demonstrate knowledge of the subject matter; however, they do not use interactive activities to engage students. They cannot individualize content to meet various learners’ needs. Moreover, they cannot manage class time wisely. The previous studies confirm this low level such as Lasheen (2025), Emara (2024), Badawi (2021), Basyouni (2020), Wahdan (2020), Ali et al. (2017), Mansour & Zaher (2015), Gheith et al. (2015), Mohamed (2011).
     To document the problem, the researcher conducted a pilot study on a random sample consisting of 30 third-year students enrolled at English section at Faculty of Education, Benha University during the first term of the academic year 2023-2024. The researcher used an EFL teaching performance observation checklist adopted from Sagban et al. (2021) and a rubric to score it. The observation checklist consisted of 41 items. The items are distributed on 11 components that focus on lesson planning skills, implementation skills, assessment skills and reflection skills. The results of the observation checklist revealed that EFL third-year students face problems in teaching skills.
Statement of the problem
     The problem of the study could be stated in the low level of EFL teaching skills of third year students enrolled in the English section at Faculty of Education. Accordingly, this study investigated the effectiveness of using Curipod, an AI application, for developing EFL teaching skills among EFL student teachers at faculty of education.
Questions of the study
To face the problem, the present study aimed to answer the following questions:
1. What are the teaching skills required for third-year EFL student teachers at Benha Faculty of Education?
2. What is the effectiveness of using Curipod, an AI application, on developing teaching skills among third-year EFL student teachers at Benha Faculty of Education? 
Delimitations of the study
The present study was delimited to the following:
1. A group of third-year EFL student teachers at the faculty of Education, Benha University.
2. Curipod (an AI application).
3. Some teaching skills (planning, implementation, classroom management, evaluation, and reflection) among third-year EFL student teachers.
4. The second semester of the academic year 2025/2026.
Participants of the study
The participants of the study were selected from third-year students during the second semester 2025-2026 academic year. Sixty students enrolled in the English section at Faculty of Education, Benha University. They were divided into two groups: an experimental group (N=30) and a control group (N=30). 
Hypotheses of the study
Based on the theoretical background, the hypotheses of the study are the following:
1. There is a statistically significant difference between the mean scores of the experimental and control groups in the post-administration of teaching  skill (as a whole and its sub-skills) in favor of the experimental group.
2. There is a statistically significant difference between the mean scores of the experimental group in the pre- and post-administrations of teaching skill (as a whole and its sub-skills) in favor of the post-administration scores.
Instruments and materials of the study
1. A checklist of some EFL teaching skills.
2. An EFL teaching skills observation checklist (pre-post equivalent form) and a rubric to score it. 
3. A teacher’s guide for using Curipod, an AI application, for developing teaching skills of third-year EFL student teachers. 
1) The Checklist of EFL Teaching Skills
The EFL teaching skill checklist was designed to determine the EFL teaching skills required for third-year EFL student teachers at the Faculty of Education. The checklist included four main skills and 40 teaching sub-skills. The checklist of the EFL teaching skills was submitted to a panel of jury members specializing in EFL teaching curricula and instruction (N=18) for validation. 
2) The EFL Teaching Skill Pre-Post Observation Checklist 
The EFL teaching skill observation checklist was designed based on the EFL teaching skills checklist to measure the forty teaching sub-skills before and after using Curipod. The EFL teaching skill observation checklist consisted of four main skills (planning, implementation, classroom management, and evaluation) and 40 teaching sub-skills: 10 for planning, 14 for implementation, 11 for classroom management and 5 for evaluation and reflection. 
The Validity of the EFL Teaching Skill Observation Checklist 
The EFL teaching skill observation checklist was submitted to a panel of jury members specializing in EFL teaching curricula and instruction (N=18) for validation to attain their opinions about:
· The sufficiency of the instructions provided to the observers. 
· The appropriateness of the items for the sample students.
· The appropriateness of each item for the skill it was designed to measure.
· Whether each item achieved its intended objective.
· Any other modifications or suggestions.
The reviewers pointed out that the EFL teaching skill observation checklist is appropriate for measuring the EFL teaching skill, and is appropriate for measuring what it is intended to measure. In addition, the items and the instructions are clear. Thus, the EFL teaching skill observation checklist has face validity. 
The Reliability of the EFL Teaching Skill Observation Checklist 
The EFL teaching skill observation checklist reliability was measured by two methods: Cronbach's Alpha Coefficient and Inter-rater reliability.
a) [bookmark: _Hlk227431792]Cronbach's Alpha Coefficient Method:
The Cronbach's Alpha coefficient for the teaching skill observation checklist items was calculated. Its value reached (0. 894), which is a high value. This indicates that the checklist possesses a high degree of reliability.
b) Inter-Rater Reliability:
To determine the objectivity of the Teaching Skill Observation checklist, Inter-rater Reliability was calculated. Two raters evaluated a pilot sample of 20 student teachers. There was a high degree of consistency between the two raters, with a total Pearson correlation coefficient of 0.917, which is statistically significant at the 0.01 level. In addition, the overall agreement percentage reached 95% using Cooper’s equation. These results confirm that the observation checklist is a reliable tool.
3) Rubric for scoring students’ teaching skills
The rubric consists of four main skills: planning, implementation, classroom management as well as evaluation and reflection. The four main skills include 40 sub-skills. The EFL teaching skill observation checklist was scored on a four-point Likert scale. Each sub-skill in the rubric was rated from “4” to “1”. “4” refers to the highest level of performance while “1” refers to the lowest level of performance. Students were given “4 marks” when they demonstrated highly effective performance. Students were given “3 marks” when they demonstrated effective performance with minor flaws that didn’t affect the instructional process. Students were given “2 marks” when they demonstrated fair performance with several flaws that might affect the instructional process. Students were given “1 mark” when they demonstrated poor performance that affected the instructional process. The total score of the EFL teaching skill observation checklist pre and posttests is “160 points” divided into the following parts:
1. “40 points” for planning skill.
2. “56 points” for implementation.
3. “44 points” for classroom management.
4. “20 points” for evaluation.
4) The Teacher’s Guide for using Curipod
To achieve the aim of the study, the researcher used Curipod, an AI application, for developing EFL teaching skills of third-year students. The researcher developed a teacher’s guide for researchers, student teachers, university instructors and in-service teachers, who want to develop their EFL teaching skills. The guide consisted of twelve sessions that display detailed steps for using Curipod for developing EFL teaching skills. The first session was an orientation session in which the researcher introduced Curipod with its diverse features. The rest of the sessions focused on developing EFL teaching skills through integrating Curipod. In each session, the researcher introduced the objectives of the session, the materials and strategies. Students applied hands-on activities each session. Students were evaluated formatively each session to track their progress. 
Principles for using Curipod
1. Hands-on activities and practice in an AI-powered learning environment enhances students’ EFL teaching skills.
2. Learning is an active and autonomous process, in which students collaborate and do hands-on activities. 
3. Curipod supports lesson planning skills by supporting designing lesson plans, preparing instructional materials, activities and assessments.
4. Curipod supports implementation skills by encouraging students to interact actively with engaging activities throughout the lesson, and they receive immediate feedback.
5. Curipod supports classroom management skills by providing teachers with reports of students’ attendance and performance, which helps teachers to track students’ learning process. 
6. Curipod also supports assessment skills by providing students with immediate feedback and helping teachers with automatic grading.
7. Curipod supports teaching reflection skills by providing teachers with reports of students’ performance. This helps teachers identify areas of weaknesses and strengths, which informs decision making. 
Administering the Pre-Post observation checklist of EFL teaching skills
The EFL teaching skill observation checklist was pre-administered on the participants on 10th  and 11th February 2026, that is a week before the experiment. The post-administration was on 4nd April 2026. 
Duration of Administering some AI applications
The experiment was implemented during the second semester of the academic year 2025-2026 from 18th February 2026 to 2nd April 2026. It included twelve sessions and each session ranged from 45 to 60 minutes. 
Results of the study
The results of the study confirmed that using Curipod was effective on developing EFL teaching skills of the participants. The findings of the hypotheses of the study are shown as follows:
Findings of the first hypothesis:
"There is a statistically significant difference between the mean scores of the experimental and control groups in the post-administration of EFL teaching skill (as a whole and its sub-skills) in favor of the experimental group."
To verify this hypothesis, the researcher used the independent sample t-test to calculate the differences between the mean scores of the students in the control group and the mean scores of the students in the experimental group for their scores on the sub-skills of EFL Teaching Skill and the its total score. 
The following table presents the findings of this analysis:
Table (1): Results of the t-test for the Differences between the Mean Scores of the Control Group and the Experimental Group in their scores in teaching skill and main aspects, and their Levels of Significance.
	Teaching Skill
	Group
	N
	Mean (M)
	SD
	t-value
	Sig. (p)
	Effect Size (η2)

	1. Planning Skills
	Experimental
	30
	35.43
	1.77
	28.62**
	0.01
	0.93 (Large)

	
	Control
	30
	16.50
	3.16
	
	
	

	2. Implementation Skills
	Experimental
	30
	46.37
	3.43
	26.45**
	0.01
	0.92 (Large)

	
	Control
	30
	22.43
	3.58
	
	
	

	3. Classroom Management
	Experimental
	30
	35.40
	3.68
	24.10**
	0.01
	0.91 (Large)



	
	Control
	30
	15.07
	2.79
	
	
	

	4. Evaluation Skills
	Experimental
	30
	16.60
	1.63
	25.96**
	0.01
	0.92 (Large)

	
	Control
	30
	7.03
	1.19
	
	
	

	
Total Teaching skill
	Experimental
	30
	133.80
	8.10
	33.01
	0.01
	0.95 (Large)

	
	Control
	30
	61.03
	8.96
	
	
	


( ** ) Significant at the 0.01 level (df=58).
Table (1) indicates that there is a statistically significant difference at the ( 0.01 ) level between the mean scores of the experimental and control groups in the post-assessment of overall EFL teaching skill and its sub-skills in favour of the experimental group. Thus, the first hypothesis has been confirmed and this asserted that using some AI applications was effective in developing EFL teaching skills of the participants.
Findings of the second hypothesis:
"There is a statistically significant difference between the mean scores of the experimental group in the pre- and post-administration of EFL teaching skill (as a whole and its sub-skills) in favor of the post-administration scores."
To verify this hypothesis, the researcher used the paired sample t-test to calculate the differences between the mean scores of the experimental group students in both the pre-test and post-test measurements for their scores on the sub-skills of EFL teaching skill and the total score.The following table presents the findings of this analysis:
Table (2): Results of the t-test for the Differences between the Mean Scores of the Experimental Group Students in the Pre-test and Post-test assessment for their Scores on the Sub-skills of EFL teaching skill and the Total Score, and their Levels of Significance.
	Teaching  skill
	Administration
	Mean (M)
	SD
	t-value
	Sig. (p)

	1. Planning Skills
	Pre
	16.37
	2.58
	28.85**
	0.01

	
	Post
	35.43
	1.77
	
	

	2. Implementation Skills
	Pre
	22.37
	3.23
	31.10**
	0.01

	
	Post
	46.37
	3.43
	
	

	3. Classroom Management
	Pre
	13.97
	2.30
	32.29**
	0.01

	
	Post
	35.40
	3.68
	
	

	4. Evaluation Skills
	Pre
	7.37
	1.35
	25.14**
	0.01

	
	Post
	16.60
	1.63
	
	

	Total Teaching Skills
	Pre
	60.07
	6.49
	42.59
	0.01

	
	Post
	133.80
	8.10
	
	


( ** ) Significant at the 0.01 level (df=29).
Table (2) indicates that there are statistically significant differences at the (0.01) level between the mean scores of the experimental group in the pre- and post-administration of EFL teaching skill (as a whole and its sub-skills) in favor of the post-administration scores. Thus, the second hypothesis has been confirmed and this asserted that using some AI applications was effective in developing EFL teaching skills of the participants.
Discussion and Interpretation of the Study Results
The study findings confirmed that Curipod can effectively develop EFL teaching skills. These findings align with the results of Al Mukhallafi (2020); Nga (2022); Raja and Alagumathi (2024); Nurkhomsah (2024); Khrishnan (2025); Normuminov (2025); Al'issaie et al. (2026); AL Naabi and Al Abri (2026). The participants in the experimental group achieved more improvement in EFL teaching skill as a whole and its sub-skills than those in the control group. Using Curipod led to this improvement. The participants in the experimental group were taught using Curipod in twelve sessions that focused on teaching tasks and hands-on activities. The instructor started with introducing Curipod, its features and how to use it in developing the intended teaching skill. Students participated actively in each session and performed teaching tasks using Curipod. 
     The researcher applied active teaching strategies such as cooperative learning and Jigsaw strategy that aligned with the features of Curipod. Students were divided into groups to design a lesson activity and perform other teaching tasks using Curipod. Groups shared their AI-generated products with each other and engaged in discussions for peer feedback. Students were asked to review these products to ensure that they match their objectives and students’ needs. Thus, Curipod was used as an AI assistant not a replacement for the teacher. Students reflected on their teaching practices after each session to improve their future lessons. 
     Students also used Curipod in their practices during the practicum. On the othe hand, regular methods were used to instruct students in the control group. They only memorized teaching tips and strategies with no much real practice. Furthermore, they did not receive feedback on their performance. Hence, they repeated the mistakes and no enough guidance was provided for them. They did not reflect on their teaching for further improvement. These findings align with the findings of the first hypothesis and assert that the AI-enhanced learning environment was effective on developing EFL teaching skills unlike regular methods.
     Students in the experimental group achieved higher scores in the post-administration of the EFL teaching skill observation checklist than their scores in the pre-administration of the observation checklist. This development can be attributed to using Curipod. For planning skill, Curipod played an important role in developing students’ skill to design well-organized lesson plans. Its features enabled students to generate interactive activities tailored to diverse students’ needs. They could refine the lesson plan and modify it to meet their needs. In addition,  Curipod supports creating lesson plans that reflect knowledge of content. 
     In addition, Curipod supported students’ time in lesson planning. By inserting the lesson topic and objectives, the app generated various materials, slides, activities, interactive tasks and polls. Curipod allowed them to customize the AI-generated output to ensure it accomplishes their objectives. Evaluating and modifying the AI-generated materials enabled students to develop their skills. These findings are consistent with Khrishnan (2025), who asserted that the tool supports creating interactive teaching materials and making lesson delivery a dynamic process. 
     Regarding implementation skill, students used Curipod to generate interactive warm-up activities with background music. Using Curipod developed student teachers’ implementation skills by engaging students in live activities with immediate feedback. The participants could generate diverse activities including multiple-choice questions, open-ended questions, polls, word clouds or drawings related to the lesson. These activities engaged the learners during the lesson as they interacted with the application and received instant feedback. These findings align with those of Normuminov (2025). For classroom management skills, Curipod provided teachers with reports that allowed the participants to to track students’ participation and performance. In addition, interactive tasks with instant feedback support students’ on-task behavior. 
     Concerning evaluation skills, students used Curipod for creating various assessments including tasks, engaging activities, polls and word clouds. Curipod developed their skill of providing immediate and constructive feedback. In addition, Curipod provides reports that include data about students’ participation and performance. This helped teachers to identify areas of weaknesses and strengths, and accordingly improve future lesson plans and support decision-making process. These results agreed with Nurkhomsah (2024).
     Accordingly, using Curipod in a learning environment that encourages active learning, participation, and feedback led to developing the participants’ EFL teaching skills as demonstrated in the scores of the post-administration of the EFL teaching skill observation checklist.
Conclusions 
     Using Curipod has proved to be effective in developing teaching skills of third-year EFL student teachers at the Faculty of Education, Benha University. This finding was indicated from the significant development of the scores of the post-administration of the EFL teaching skill observation checklist. This development occurred due to several factors. For example, the AI-enhanced learning environment supported students to work in groups to explore using Curipod in performing teaching tasks. Students used Curipod to design interactive lesson plans, make lesson delivery engaging and apply various assessments. 
     The researcher focused on student-centered learning, in which students participated in active learning strategies that align with the different features of Curipod. Curipod allowed students to join group discussions. For example, they exchanged their works for peer feedback and engaged in whole-class discussions. In conclusion, doing several teaching tasks considering others’ feedback and the features of Curipod developed the participants’ skills. Active participation and group work were also effective in developing the participants’  EFL teaching skills.


Recommendations of the study
Based on the results of the present study, the following recommendations have been concluded:
1. Teacher preparation programs should incorporate Curipod into their courses to qualify future EFL teachers with the necessary skills. 
2. Attention should be paid to the importance of teaching skills for third-year EFL student teachers. 
3. Teachers should be acquired with digital literacy skills and pedagogical skills.
4. Teachers should integrate technology into their teaching practices to develop them and reduce their workload.
5. Teachers should provide constructive feedback and apply diverse forms of assessment to track students’ progress.
Suggestions for further research
Based on the findings of the present study, the following suggestions have been provided:
1. Investigating the effectiveness of using Curipod on developing teaching skills of EFL student teachers at different levels. 
2. Investigating the effectiveness of using Curipod on developing teaching skills of EFL in-service teachers.
3. Investigating the effectiveness of using Curipod on developing EFL speaking skill of students at different educational levels.
4. Investigating the effectiveness of using Curipod on developing EFL listening skill of students at different educational levels.
5. Investigating the effectiveness of using Curipod on developing EFL reading skill of students at different educational levels.
6. Investigating the effectiveness of using Curipod on developing EFL writing skill of students at different educational levels.
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